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Abstract
This paper is about the problematic of learning to read, aiming to elaborate the main
pychocognitive processes involved in reading, wich encompass various complex components,
based on the mapping between the phonological and the orthographic systems of the learned
language, by decoding (recognition) associated with comprehension under the supervision of
working memory. Despite the complexity and the plurality of its coponenets and processes,
they can summarized into two categories : decoding and comprehension (the simple view of
readin, Gough & Tunmer 1986). Decoding is driven by the phonological awareness, enabling
the learner to map between phonems and graphems, and it is associated with comprehension,
which is the main purpose of reading, and the basic of fluency. Working memory plays an
essential role in managing these psychocognitive processes,by retrieving and processing
phonological and visual informations responsible for reading achievement. We explore in this
paper the main psycholinguistic models about reading, particulary the developmental models,
furthermore the dual-route model which posits that reading involves two distinct strategies :
directe (lexical) and indirecte (phonological). Finally we conclude with the complexity of
reading processes, and the necessity of investagating these psycholinguistic findings into the
field of reading didactics.
Keywords: reading, word recognition, reading comprehension, working memory
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